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I. The Beginning

The Asian Workshop on Higher Education was
the first of its kind in Asia. It was convened in
response to the need increasingly felt by Asian
universities and colleges for a thorough examination
of the role of higher education in national develop-
ment at a time of unprecedented advance in science
and technology.

A group of scholars and university administra-
tors, constituting the Planning Committee for the
Workshop, was brought together in November 1968
in Hong Kong, under the auspices of the Council
of Protestant Colleges and Universities of the U.S.A.,
to discuss the idea of a workshop on liberal arts
education for Asian institutions of higher learning.
The conference was held from 5th to 12th November,
1968 at this University. After careful consideration,
the Committee came to the conclusion that such a
workshop would meet an urgent need of universities
and colleges in this area. Dr. Choh-Ming Li,
Vice-Chancellor of the University, was elected
Director of the Workshop, assisted by Prof. S.S.
Hsueh as Associate Director and Mrs. Lilian Chang
Lee as Executive Assistant.

The Planning Committee comprised:

Dr. J.W. Airan, India

Dr. John M. Bevan, U.S.A. (Chairman)
Dr. Cicero D. Calderon, The Philippines
Dr. Kiyoko T. Cho, Japan

Dr. Choh-Ming Li, Hong Kong

Dr. Samuel H. Magill, U.5.4.

Dr. O. Natohamidjojo, Indonesia

Dr. Tae Sun Park, Korea

Mr. Kentaro Shiozuki, Japan

Dr. Eva 1. Shipstone, India

Dr. Amrik Singh, India

Dr. Augusto Tenmatay, The Philippines
Dr. Mark Thelin, Taiwan

Miss Margaret Valadian, Australia

With its theme “A New Man for A New
Society: Universities and Colleges as Agents of
Change”, the Workshop not only provided an
effective forum to exchange experience and to
promote mutual understanding and co-operation, but
much more importantly, to stimulate action in parti-
cipating institutions in such areas as administration,
curriculum, student services, methods of instruction
and long-range planning—all in order to produce a
new frame of mind among the educated in the
modernizing process of contemporary Asia.

The importance of the subject and the serious-
ness of purpose led the Planning Committee to urge
the chief executive or his executive deputy of each
invited institution to head a team composed of
administrators and scholars including one senior and
one junior member of different major disciplines.
With the generous assistance of the Council of
Protestant Colleges and Universities, the Workshop
brought together more than 100 participants re-
presenting 20 universities and colleges in Asia.
Individual educators from other countries were
invited to attend; overseas educational organisations
and foundations were also represented.

[I. The Concept of the Workshop

The central purpcse of the Workshop is to
provide an opportunity for intensive study and
discussion of ways and means for improving the
quality of liberal arts education at the undergraduate
level, and thus to stimulate action on the part of
the participating institutions. There are all too few
opportunities for faculty and administrative officers
in Asian higher education to join in serious con-
sideration and unhurried discussion of the large
issues of the educational policy—the issues which
transcend a single discipline, a single institution, a
single country. The hope of the Workshop is to
foster such discussion and to invite outstanding
scholars in the field of higher education to play a
major role by bringing their experience and research
findings into the heart of the Workshop discussions.

A basic assumption of the Workshop is that
every institution of higher learning must work out
its own destiny by defining its problems, setting its
priorities, and solving its problems in the light of
its own traditions and resources. It follows that
much of the emphasis of the Workshop falls upon
the problem statements drawn up in advance by
the participating institutions. Yet to isolate the
educational discussion of a given institution from
the rest of the academic world would be parochial
in theory, unrealistic in fact, and grossly wasteful
of academic talent. A second assumption of the
Workshop, therefore, is that the sharing of insight
and experience which is possible when twenty or
so institutions participate in the give-and-take of
a residential Workshop can help each of them to
resolve local problems in the light of new wisdom
and perspective.

In sum, the Workshop endeavors to bring
together theorists, activists, administrators, and
scholars and to do so in a setting free of the
inhibitions of a single institution and free of the
competing distractions of everyday campus life.



All discussions will not be rigidly structured,
but rather be left to the inclinations of the
participants.

III. The Opening Ceremony

More than 100 scholars and administrators
from 20 universities and colleges from 10 Asian
countries attended the Workshop. Besides the two
universities in Hong Kong, the participating univer-
sities and colleges were from India, Indonesia,
Korea, Malaysia, The Philippines, Singapore, Tai-
wan, Thailand and Vietnam. These institutions
include: Bangalore University, Fergusson College,
Isabella Thoburn College, Madras Christian College
and Wilson College, India; Satya Watjana Christian
University and University of Indonesia, Indonesia;
Yonsei University, Korea; University of Malaya,
Malaysia; Silliman University and University of the
Philippines. The Philippines; University of the
Ryukyus, The Ryukyus; Nanyang University and
University of Singapore, Singapore; Tunghai Univer-

sity, Taiwan; Chulalongkorn University, Thailand;-

University of Saigon and Van Hanh University,
Vietnam; University of Hong Kong, The Chinese
University of Hong Kong and Baptist College, Hong
Kong.

The Workshop was officially opened on 18th
August by His Excellency the Governor Sir David
Trench. The opening ceremony began at 10.00
a.m. at Benjamin Franklin Centre, The Chinese
University of Hong Kong, Shatin.  Sir David Trench
addressed the scholars and administrators from
various Asian universities and colleges after Dr.
Choh-Ming Li had delivered his opening statement.

Dr. Choh-Ming Li’'s Opeming Statement

The institutions of higher education in Asia are
now facing two sources of tremendous pressure from
without. Any solution that is extreme in nature
will change the entire outlook and character of these
institutions.

With the population explosion, the pressure of
student numbers is mounting and will continue to
mount. A large class is not by definition worse
than a small class. It depends on the teacher, the
students and the subject taught. However, it can
be safely said that increased student numbers will
debase the quality of teaching unless careful pro-
vision is made.

Another source of pressure is the clamour for
more technical education than liberal education.
Facing a fast-expanding and developing economy,
community leaders often ask the institutions of
higher education to turn out more doctors, engineers,

architects and accountants so that they can be
readily absorbed by various sectors of the society
to relieve the acute shortage of manpower. That
we need more highly trained people to run a
sophisticated economy of a formidable dimension,
there can be no doubt. Following this urgent need,
the community tends to lock at liberal education
with reservation. Liberal education, so the argu-
ment goes, is a luxury we can il afford. The
present and primary task of a university is to
train specialists and not to flounder in the residue
of Western elitism. The answer to this type of
reasoning, therefore, is not simply that we should
strike a delicate balance between liberal education
and technical education, because it attacks the very
foundation of liberal education.

The crux of the problem is whether the
technocrats alone can fulfill the role of our future
leaders. To leave the leadership entirely to tech-
nocrats is too narrow a view which will eventually
create detachment instead of concern. The scientists
and technicians tend to remain in a state of incom-
municado and the effects on the society will be
more divisive than cohesive. In view of recent
developments in regional and global affairs, it is
obvious that our future leaders must possess the
capability to make quick and important decisions in
a highly volatile society. Further than that, these
new leaders must possess vision, flexibility, a harder
realism and a greater compassion for his fellow
human beings.

If the institutions of higher education fail to
continuously produce leaders well steeped in liberal
education, we shall find ourselves caught short in
the crucial issues in the near future. Liberal
education calls for the understanding of human
values and the universities must not be entrenched
in a programme which over-emphasizes “intellectual
competence and microscopic specialization at the
expense of humanistic excellence and the skills of
being a human being”. Instead, we should have a
small core programme in the curriculum and leave
ample room for the students to make selection so
that the students may become more all-round and
preoccupied with the quality of life. We need also
a new conception of an all-round man, or a new
Renaissance man, who prefers to be morally involved
with local and global affairs rather than to know
everything under the sun. The core and selective
courses might, for example, include:—

Computers

Mass Communication

Behavioural Sciences

International Finance ,
Public and Business Administration
Urban Development

Contemporary Fine Arts



The courses are not merely pragmatic in nature but
are part of our current social developments. They
all have relevance to regional affairs as well as
international interaction. For example, the devalua-
tion of a currency will create panic all over the
world, and set up a chain reaction in international
trade and the balance of national budgets. The
aim of “international education” is, therefore, to
give students better ears, better sensitivity and make
them aware of what their relations are and should
be with the rest of the world.

A corollary to the new concept of liberal
education is that we may need new teachers, at
least, new methods of teaching. The liberalizing of
the liberal arts is to open new horizons to the
students. To fall in the pattern of rigid and
formalistic teaching—instructions, briefs and gather-
ing of more facts—will defeat its own purpose. In
any way, civilization cannot be “passed on” to
students. Students react as people and in the
process they criticize, remodify and change the
civilization. So in a university the young not only
learn from the old, but the old also learn from the
young. In teaching the students, the teachers are
also taught. The civilization takes a new shape in
the university. In this sense the university is a
place for re-defining a cultural heritage. In this
sense, also, the university provides a programme of
courses that are relevant and dynamic at the same
time.

It is well said that if we do not plan for and
worry about the future, we shall face immediate
repercussions. The main concern of the university
is to go further than our present priorities and face
problems of the future. One of our main tasks is
to prepare our future leaders to deal with matters
in the next decade or the next generation which we
can only dimly see and perhaps cannot see at all
now. In achieving this, the only course is to strain
for humanistic excellence. It is only in the growth
and maturing of the individual to his fullest
dimension that our crucial priorities in both present
and future can be met with confidence.

Ladies and gentlemen, I now have the pleasure
to introduce to you His Excellency, Sir David
Trench. As Chancellor of the two universities in
Hong Kong, he has been singularly instrumental in
fostering higher education and the training of leaders
for the generations to come. And he is sympathetic
to innovation and experimentation. It is, therefore,
appropriate for the Workshop to have Sir David
officiate at the opening ceremony.

His Excellency the Governor
Sir David Trench’s Address

My first duty today must certainly be to
welcome you all to Hong Kong.

It is a very great pleasure to us, of this quite
young University, to see so many representatives of
the universities of Asia sitting here in this, the first
of our purely University buildings on our new site.

Most of your parent institutions are a great deal
older than we are, and I assure you we are very
sensible of the honour you have done us by coming
here.

You have chosen a very broad theme for this
Workshop and I think wisely.

It will enable you to range freely over subjects
which are certainly of the very greatest importance
to the Universities of this whole area.

And surely we now find ourselves at a critical
point in the history of university development: at
a time when thoughtful re-appraisals of the structure
and role of Universities, and of some of the basic
assumptions of recent years on which so much rapid
expansion has been founded, are most necessary.

For we have to admit, sadly, that all is not
quite as well as it might be with the university
world. Somewhere, and I speak particularly of the
Universities of the West, something does seem to
have gone rather wrong: and we would do well in
this region to try to locate the reasons for these
upsets before it is too late.

Before considering therefore, as your theme
requires, how best the Universities can change
society, I fear we must recognize that at this moment
in time, they face in many parts of the world
something of a problem of convincing society that
they can improve themselves: and not necessarily
by ever larger doses of the mixture as before.

For I am afraid society is not likely to continue
to find academic opinions altogether persuasive if
they derive from a system which appears itself to
be in some degree of disarray: and, very unfair in
many ways though it is, that undoubtedly is society’s
impression of the general state of the University
world today.

Temporary Phenomenon

But this trouble in the Universities is, I am
sure, a temporary phenomenon; a phase to be gone
through; and it is up to all of us who have the
future of the Universities very much at heart to find



solutions by critical self-examination and whatever
remedial action is needed. In the meanwhile, the
Universities obviously can, and will, continue to play
their part in shaping the society of the future, as
they have always done in the past.

So far, I have spoken as a member of this
University. May I now change hats and offer you
a few thoughts, as a public official, on how academics
can best exercise their influence in public affairs.

In the past, perhaps, the University was ex-
pected to be an indirect agent of change. it stood
apart from the main stream of national life, and
concentrated on the educational task of producing
men who would be capable of leading society into
new and, hopefully, better ways. Nowadays there
is a tendency for the don to claim a more active role.

Far from leading cloistered lives among their
books, academics sit on government committees, act
as consultants to industry, give expert advice in the
Press and on TV and radio, direct surveys on urgent
social problems, and seek in many other ways to
make their presence felt outside the academic field.

A greater degree of personal involvement is no
doubt right, but the nature of this involvement,
if it is to be effective, needs thought.

Specialised Knowledge

Certainly the Universities should be able to
provide an available store of specialised theoretical
knowledge on all major subjects.

There is much sense in the Universities being
the repositories of a common pool of objective,
accurate knowledge, cn which all who need it can
draw.

But it is one thing to impart knowledge and
rather another to offer advice: and the more modern
tendency of gratuitously offering it opens up pitfalis.

It is simply that telling another man how to
do his job is always a risky business, unless one
can really comprehend every facet of his problem.

Moreover, offering advice may tend to lead to
expressing strictures when that advice is not wholly
accepted.

This can be even more dangerous. The
University specialist does need to be careful to
remember that those who seek his co-operation are
responsible people also, and are not likely to want
to reject his views without reasons which wiil seem
good to them, even if he himself is not altogether
in sympathy with those reasons.

Usually objection arises from practical con-
sideration not appreciated by the giver of advice.
To fail to give full weight to this is liable to lead
to an erosion of mutual confidence and esteem.

I would suggest then that there is much to be
said for the somewhat detached don, willing to
impart what he knows and ready to help where he
can, but careful not to involve himself too far or
too incautiously.

This is not an easy role to play.

Many people will ask more of him; many—
particularly from the mass media—will seek to
entice him into no doubt lively but essentially sterile
debate; or use him in one way or another for their
own ends, unless the don is watchful and curbs the
very natural desire of the enthusiast to join into an
argument on one side or the other.

Contrary Views

The kaleidoscopic pattern of practical policy-
making to-day has, inevitably and quite rightly, as
one element in the process, a care for public opinion
as best it can be distilled from what can be close
to a babel of voices airing contrary views.

Very many of these views are unavoidably
based on half-knowledge, half-truth, tendentious
argument or special pleading. But it is counter-
productive to join in the chorus: for the voices
which finally do most to shape society are those
which speak seldom; but when they do speak, speak
from authority and carry conviction by their careful
avoidance of anything in the nature of doubtful
argumentation or appeals to emotion.

It is these voices which are most clearly heard
above the rest in the places where policy is finally
made.

Finally, you will notice I did not say shape
‘a new society’, as does your theme.

To say this, conveys something of an assump-
tion that what is new is necessarily good, or that
what exists must necessarily be changed.

I hope your Workshop will not accept this
premise without challenge.

Dr. Li, in his over-complimentary remarks
about myself, referred to me as an innovator. I am
certainly not averse to trying new methods; but it
is an urge I have learnt to suspect in myself, and
to hold somewhat in check.



Must the West be Followed?

Improvement is something for which one could
search constantly, but entirely new methods need to
be introduced very circumspectly. In particular,
need we here in the East necessarily feel we have
to follow all the recent innovations of the West?
Are they all necessarily wise and beneficial?

And if we are considering changes, should we
not be careful to review also the traditional ways
of the older civilizations of these parts, and consider
whether we have not abandoned, or over-modified,
some of them too much already?

Let us have the courage to change back if
necessary, and not think there can be no change
except in the direction of what is wholly new or
currently fashionable.

To give one example, are we so sure that the
modern tendency to concentrate all higher instruction
into the Universities, to the near exclusion of other
methods of training for the higher professions, is
sound?

In the past, lawyers, for example, were trained
on the job by lawyers, engineers by engineers,
accountants and business men by their own kind.
The Universities have subsumed much of this work
of instruction: although the professions must still
turn the student into practical lawyers, engineers
and so on even after graduation.

For the higher professions there are certainly
advantages in this dual system: a sound theoretical
basis is assured the student, and undoubtedly there
were deficiencies in the old system. But should we
not stop at a handful of the higher professions?

It is not credible to me that all forms of higher
career training would be improved by a spell of
University instruction, and I believe the Universities
would do well to examine proposed new courses
critically and be certain that they would really be
effective in turning out better trained men.

As a corollary, open support for other forms
of training, and open resistance by the Universities
to the idea that only a BA after one’s name entitles
one to claim to be fully educated, would, I am sure,
be a source of strength to the University system
in the long run: just as the contrary assumption
has, I believe, proved damaging.

For it is the student who has set his heart on
a degree, believing it to be sole portal to a successful
career, but who finds at the end of it all that he is
still unfitted for employment at the status-level he
has thought would be his, who becomes the dis-
truntled and critical student.

I believe the Universities should now make
some endeavour to correct the generation of ex-
pectations from a University training in the young
public’s mind which cannot be fulfilled. At the
same time, these same ideas have swollen the
Universities to the point where severe strains are
inevitable.

All these problems I am sure you will be
considering in the days to come, and I wish you
every success in your deliberations.

I am sure this first Asian Workshop will prove
the desirability of further gatherings of the same
kind in future.

And now, of course, it remains only for me
to wish you all once again a very happy stay.

It has been, I repeat, a pleasure to welcome
you all here; and to declare, as I now do, this first
Asian Workshop open.

IV. The Keynote Speaker

Mr. Tarlok Singh, a distinguished scholar,
author, economist and administrator, was the keynote
speaker of the Workshop. Mr. Singh is Honorary
Fellow of London School of Economics and Political
Science, Fellow of the Institute for International
Economics Studies, University of Stockholm, and
Visiting Senior Research FEconomist, Woodrow
Wilson School of Public and International Affairs,
Princeton University, U.S.A.. Formerly he served
as the Private Secretary to the Vice-President of
the Interim Government and later to the Prime
Minister of India during the period of 1946-47.

On the opening day, the theme of the Asian
Workshop on Higher Education, ‘A New Man for
a New Society: Universities and Colleges as Agents
of Change’, was clearly defined by Mr. Tarlok Singh
in his keynote speech on ‘Modernization and Educa-
tional Policy’.

The following is an outline of the speech:

1. The theme of the Asian Workshop on
Higher Education has education at its core, but
bears on the entire process of change — social,
economic, technological and political — which now
engulfs various cultures and economies in Asia. In
looking at education at the present time, in fact we
bring under purview the whole of society, the past
equally with the future.

2. In many of the countries in Asia, there
has been greater advance in the past two decades
than in the preceding five. However, social change
and development have fallen behind economic de-
velopment as seen in the aggregate and, for a variety



of reasons, inequalities have increased. The growth
of population in the past twenty years and the
prospects of growth in the next thirty have profound
influence on all aspects of life, specially on education.

3. There are marked differences in levels of
development in education as between different
countries in Asia, but these are less important than
the more general problems of improvement in
education and their correlation with economic and
social change. Frequently, high numerical levels
obscure low standards. Higher education continues
to be a source of privilege. In every country, levels
of education, levels of economic development, and
the elements of social change which are put through
or delayed, intersect at many points, and should be
seen as one composite reality.

4. If we consider conditions in Asia, after
two decades of evolution, we see that, despite
difficulties, most countries have made significant
progress towards national consolidation and enjoy
advantages which were not available before. At
the same time, the inadequacy of the earlier forms
of nationalism as a basis for economic and social
reconstruction, and the need to go beyond national
frontiers in our thinking and to enlarge the world
of experience and understanding on which we are
able to draw, have become increasingly apparent.

5. On the educational aspects of development,
two notable gains of the last two decades are the
common commitment, at least in principle, to
provide education for all, and the beginnings of
co-operation between universities and institutions of
higher education in Asia.

6. Issues of policy relating to higher education
may be said to fall into three groups:

(a) the purpose, content and scale of
education,

(b) educational relations and administration,
and

(¢) social pre-conditions.

Under (a), arising from the scale of education,
attention is invited to. the findings of the study of
the world crisis in education undertaken at the
International Institute for Educational Planning in
Paris. On the subject of purpose and content, three
complementary goals, to which universities and
institutions of higher education might relate their
specific function (the training of the young at an
important stage in their lives and the preparation
of the greater part of the elite leadership of the
future) are suggested. These are: (i) to produce
‘the complete citizen’ as the Greeks understood this
notion; (i) to turn out technical, scientific and

professionally trained personnel; and (iif) to train
young people, not so much as specialists, but as
activists of change, who are equipped and motivated
to lead. The courses to be taught and the balance
between the humanities and the sciences follow the
goals to be achieved. In this connection, attention
is drawn to Whitehead’s notion of ‘dominant em-
phasis’ in relation to the literary curriculum, the
scientific curriculum, and the technical curriculum.

Five issues of policy are proposed under the
head, ‘educational relations and administration’, and
five more under the head, ‘social pre-conditions.’

7. Finally, after referring to one recent
attempt, based on a comparative view of history, to
define the critical problems in modernization, and
another to specify the ‘modernization ideals’ under-
lying planning and economic development in South
and South-east Asia, attention is focussed on the
implications of the relationship in many Asian
countries between the modern, organised sector and
the unorganised, household sector. It is pointed out
that this relationship has at present the effect of
enlarging economic and social inequalities within
society. Universities and institutions of higher
education now mainly serve the organised, modern
sector of the economy and have not yet reached
out or applied themselves to the problems of the
unorganised sector. This limits the quality and
range of their contribution to society and to the
pace and content of modernization.

8. For higher education in Asian countries to
serve as the agent of change such as will encompass
the people as a whole and to produce the outlook
which the new society of tomorrow in our best
conceptions calls for, fresh thought has to be given
to the nature of the economic system, the economic
institutions, and the relations in the future between
the organised and the unorganised sectors. The
construction role of education, specially of higher
education, in Asian countries, in modernization and
in economic and social transformation is intimately
related to the building up of unified economies and
integrated societies. They are in fact two sides of
the same basic task.

9. There is considerable scope for co-opera-
tion between countries in Asia through their
universities and institutions of higher education.
Specific proposals could be evolved, for instance,
for common forums for exchange of experience, for
co-operative research programmes, for exchange of
teachers, research workers, students and university
administrators, for expansion of library resources,
and for the translation of important texts and
documents.



V. The Seminars

The Asian scholars and administrators played
a very active role during the two weeks Workshop.
They participated enthusiastically in the six seminars,
which were grouped into two on the following
topics:

Group 1

The Relevance of the Humanistic Dialogue in
the Academic Programme

A. The Humanities

B. The Social Sciences

C. The Natural Sciences

Group 2

D. The Role of the Student
E. The Role of the Teacher
F. Innovation and Experimentation

Six outstanding scholars had been invited to be
leaders of the seminars:
A. The Humanities
Prof. Slametmuljana
Professor of Malay Studies,
Nanyang University, Singapore.
B. The Social Sciences
Prof. Hla Myint
Professor of Economics,
London School of Economics and
Political Science.
C. The Natural Sciences
Dr. Wah Kim Ong
Lecturer in Chemisiry,
University of Singapore.
D. The Role of the Student
Mr. Kentaro Shiozuki
Secretary for University Teachers Work
in Asia, Japan.
E. The Role of the Teacher
Prof. Cesar A. Majul
Dean of Arts and Sciences,
The University of the Philippines.
F. Innovation and Experimentation
Prof. Hahn-Been Lee
Dean of Graduate School of
Public Administration,
Seoul National University.

VI. The Lectures

Three lectures were given during the second
week, followed by discussions after each lecture.

[ee)

The University in Relationship to

Traditional Culture
(an outline)

By Prof. Wang Gungwu

Professor of Far Eastern History
Australian National University, Canberra.

The Conventional Dichotomy: The Western Univer-
sity in Asia

It is frequently argued that the modern
university is a product of western traditional culture
and that culture was in turn modified by the
university. Therefore, a close and meaningful re-
lationship exists in the West between the university
and traditional culture and there is never really a
great gap between the culture the society wants to
have transmitted and the values which the university
stands for. Even the rate of changes and progress
was always regulated by the interaction between the
university and vital sectors of the community. If
the society changed too slowly, the university has
often led the way; if the university was slow to
respond to new social needs, the society sometimes
shook it up and prodded it along.

In Asia, the traditional university did exist, but
it was mainly set up to study, enrich and glorify
traditional culture. It has now been replaced by
the modern university which was modelled mainly
on the university in the West in order to help the
Asian countries to modernise. Thus by definition
the modern university is a challenge to the traditions
which are standing in the way of modernisation.
Traditional culture tends therefore to be seen as
totally opposed to progress, incompatible with
science and technology, and therefore something
more or less obsolete.

The Logical Alternatives

It is possible to imagine several different
positions for universities to take with traditional
culture.

Firstly, complete rejection of traditional values.
This position is based on the idea of the university
as a functional institution, not different in kind from
technical institutions, only bigger, better and of a
higher standard. It can exist under at least two
very different sets of conditions:

(a) when the society itself rejects traditional
culture and is in the grip of revolution;
(b) when the society believes that traditional

culture is a matter for the home, the



temple, the primary and secondary
schools at most, but not at an advanced
level of training.

Secondly, the university concentrates on mo-
dernisation but pays lip service to traditional culture.
This is possible when traditional culture is weak,
or when the drive towards modernisation is strong
(the modernising elite being stronger than the
traditional elite in every way), or when there is a
deep gulf between the independent modernising
university and a still traditional society.

Thirdly, the university tries to give equal weight
to both the task of modernisation and the respon-
sibility of preserving and rejuvenating traditional
culture. This can occur either when the modernising
and traditional forces in a country are well-balanced,
or the ruling elites are convinced that there is no
conflict between tradition and modernity. This may
also be influenced by the view that it is the modern
university in the West which keeps traditional culture
alive and there is no reason why Asian countries
could not also achieve this.

Fourthly, there is the position that the university
is primarily a transmitter of tradition, but while
being true to the tradition can also respond to the
needs of the time and give increasing attention to
the study of science and practical knowledge. This
position is found where traditional groups are still
in control in most fields and are convinced that
material advances will destroy the structure of
society if primacy is not given to the continued
development of traditional culture.

Finally, the view that there is nothing wrong
with the traditional university, which is the bearer
of traditional culture and the symbol of the con-
tinuity and the organic unity of society’s ideas and
institutions. The concept of progress is looked at
with scepticism and science and technology accepted
only in so far as they did not contradict or threaten
to undermine the essence of traditional culture.

The Historical Position of the Modern Asian
University

The earliest traditional western university in
the Philippines and its modernisation;
The earliest modern universities in India and

Japan;

The earliest modern universities in China, Korea
and Thailand;

The first modern universities in Southeast Asia;
The post-independence universities in Asia.

There are many kinds of universities in Asia,
dating from different periods of Asian history,

serving different functions and playing different roles,
ranging from those which pay no attention to
traditional culture to those which are entirely devoted
to traditional culture.

Is there a case for making all universities the
same?

Is there a better case for having a variety of
universities in each country?

Is there a case for rejecting altogether the first
and fifth positions described briefly above, and
steering all universities towards positions two, three
and four?

Is it true that some traditional cultures are
more alive and dynamic than others, and therefore
universities have the responsibility of growing in
harness with the living traditions and at a speed the
culture of the society determines?

The University in Relationship to
Social Structures
(an outline)

By Prof. Kasem Udyanin,

Dean of Political Science
Chulalongkorn University, Thailand.

Social Structures are important to education,
especially higher education. The words “Social
Structures” include political, economic and social
structures. Some social structures are not amenable
to particular university organisation, well fitted to
some societies and therefore, those responsible for
formulating principle and administration of higher
education must adapt particular university pattern to
suit social structures. For example, if the economy
of one society is inferior to that of the other, the
university curricula as well as its quality will
probably have to reflect this difference. It can also
be seen that social structures have an influence on
university. For instance, if a society is in need of
having a certain number of technologists, technicians
and skilled workers, any attempt to overconcentrate
on producing theorists would absorb an undue
proportion of national resources. A society may
also need to change university organisation through
changing time.

What is higher education must first be explored.
University is neither a big school nor a place for
indoctrination. Nor is university a school devoted



entirely to producing technologists or scientists. It
should be a place to build up elites as well as
producing scientists. Here we come to the problem
of how to create an appropriate balance between
these two groups. We must never forget the
importance of university as a centre of scholars
with a heritage of knowledge as well as a duty to
social development. It is, therefore, necessary to
consider national policy in conjunction with the
number, size, curricula, quality of teaching and
learning of universities in that society. Universities
of various countries cannot follow the same pattern.
We must synchronize university education with other
levels of education. Therefore, the determination
of other levels of education must also take into
consideration status and form of university and, in
turn, the form of university must be compatible with
political, economic and social factors.

Why did I mention politics? This seems to
me necessary because if a society decides on a
particular political policy, university cannot afford
to become an ‘ivory tower’. For instance, my
country is a constitutional monarchy, the form of
university must be in conformity with the constitution
and the administration with the King as leader of
the nation. If the politics of decentralisation is
practised, the university has also to be decentralised
to the extent appropriate to the circumstances
university as well as its professors must be relevant
to society. Is the university simply a place for new
knowledge and old theories? Has the university any
responsibility to society and culture and what about
its role in developing ethics and even physical
education?

Looking at the question this way, many pro-
blems follow: what should be the suitable period
of time at the university? 4-1-2 or 3-2-2. It would
be rash to conclude that a three-year degree program
offers less to students than a four-year degree
program. What could be compared is the difficulty
and the content of subjects involved. Should we
begin specialization at the master’s degree level or
at the first degree level? What about doctoral
research: research in depth or research in dimension?
Whether it should be 30 hours or 12 hours per
week has something to do with social structures.
If sufficient textbooks are not available, 12-16 hours
a week hardly seem adequate. Should the university
be residential or non-residential? What type of
college systems do we prefer: American or British?

Number of university professors presents a
difficult problem. How could the university keep
its professors? (at the time when outside offers are
very tempting). The increase in the quality of
university professors, their income and compensation

as well as other educational material are all limited
by social structures. To what extent should univer-
sity degree, professors and higher education be given
social recognition?

To produce university graduates is an important
policy concerning social structures. In an industrial
society or an affluent society, there is a great need
for the university to produce technologists and
scientists, in order, firstly, to supply increasing
industries with necessary man-power and secondly,
to avoid a social problem arising from unemploy-
ment. Therefore, university education of from 4
to 8 years seems to be a way of solving problem
of unemployment. Or after the end of a war,
veterans are brought into the university to alleviate
unemployment problem.

Principal university disciplines include humani-
ties, natural sciences, social science and applied
sciences including technology. To increase (or
reduce) and persuade students to choose various
disciplines is largely determined by social structures,
which mean the formulation of development policy
in stages.

Whether a society should have state or private
universities or colleges of denominational institution
depends on its policy with reference to its social
factor. University functionaries from Governing
Board, Rector, Dean to junior faculty members —
how they should be organised—depend entirely on
custom, tradition and social structures.

With regard to culture, it begins with the form
and personality of university as an institution. How
far should university and culture be closely related?
To what extent should culture be taught? How far
is it necessary to preserve social custom and tradition
including cultural heritage?

University should be responsible not only to
its students but also to successive social relationship
at all levels. It can therefore be said with certainty
that the university has close relationship with social
structures. University students act as binders to
this relationship. A good university must be in
conformity, and not incompatible, with social struc-
tures, and it needs no fear of being old-fashioned
because it is different from other universities.

If we now know the meaning of a university
together with the fact that it must be closely related
to social structures, it is therefore of imperative
necessity that there exists a plan for university
operations which does not contradict societal norms
and social change.

* * £
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The Decision Making Process
(an outline)

By Prof. Chihiro Hosoya,

Dean of Law
Hitotsubashi University, Japan.

I. Recent University Disturbances in Japan

A. Recent situation:

Universities in Japan have recently had serious
student problems. On the campuses of the majority
of the government-sponsored universities there have
been blockades of buildings, barricade strikes, the
occupation of class rooms and other disturbances.
As a consequence, these universities have been
forced to stop normal teaching activities. A similar
phenomena can be found in many private universities.

B. Forms and causes:

These disturbances have taken various forms
in different universities. And the problems which
led the students to bring about the disturbances are
also varied. In spite of these differences, certain
similarities in the recent university disturbances
throughout Japan: strong feeling of the university
students against authority, against the Establishment
and against control from above. Also there is
another common element: the intensified struggle
for the leadership among the two major student
groups—Yoyogi (Japanese Communist Party) group
and anti-Yoyogi group (New Left)—and finally they
share willingness to employ violence.

C. The University Bill:

Out of a concern with the university unrest,
the Japanese government made a decision to
strengthen its control over the university through
new legislation, and, in disregard of strong opposition
efforts, railroaded it through the Diet. With the
passing of the Bill at the Diet, it is said that the
university disturbances are entering into a new stage.

D. The case at my university:

With the barricade strike carried out as a form
of the student movement in support of international
anti-war day on the 21st of October last year, the
wave of the university disturbances passed over our
campus. The radical student group which led the
strike raised the question as to whether the faculty
accepted the strike or not. Then, in December our
Faculty Senate for the first time had a mass bar-
gaining session with the leaders of the autonomous
student group on the subject of the election of the
faculty staff responsible for student problems. Since

then the Faculty Senate has had a number of mass
bargaining sessions and meetings with both the
Yoyogi group and the anti-Yoyogi group. In spite
of our efforts to maintain channels of communication
with these two opposing student groups, the anti-
Yoyogi group finally occupied the main building on
the 17th of May on the pretext that we had refused
to continue talks with them. Subsequently, a
plenary student meeting adopted a resolution on
May 20th supporting the strike against the University
Bill which was to be placed on the agenda at the
Diet. In such a fashion, student unrest has
developed and increased in intensity at my university.

II. Problems Related to the Decision-Making
Process in the University

A. Organs:

One of the most important questions raised
by the students—as well as by some of the faculty—
during the period in which the disturbances have
intensified at our campus has related to the decision-
making process. During our negotiations with the
students and in their published pamphlets, they have
brought up several problems concerning the decision-
making process.

For example, they have asked: Who is em-
powered to make the final decisions on important
matters at our university? Is the Faculty Senate
(Hyogikai), which consists of three representatives
from each faculty (including the dean), the supreme
organ for making decisions? What is the relation-
ship between the Faculty Senate and each faculty
or how is the decision-making power divided
between them? These were the students’ questions,
and they called on us to clarify.

There are some regulations which set forth the
function and role of such organs as the president,
Faculty Senate and faculty. In reality, however,
the working of these organs has been governed by
custom and implicit agreements; and has not always
followed the wording of the regulations.

In any case, it has been taken for granted that
those who participate in making decisions on im-
portant matters, except for the budget, are limited to
faculty members. This is called the self-governing
formula of the faculty; and this formula has invited
sharp criticism from the student body.

B. Communications:

The students have demanded the right to be
informed immediately of decisions made by the
faculty. We had agreed to give information to them
whenever we reached any decision relevant to the
students. But the students have demanded to know
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more than this. The failure of the Faculty Senate
to give the information immediately to the students
when the president expressed informally his intention
to resign to the members of the Senate, produced
discontent among the students and escalated the
trouble last February.

C. Openness of the decision-making process:

The interest of the students in the decision-
making process is not limited to this. They have
demanded further that they be informed of the
decision-making process itself. They have asked
to know whether particular major decisions were
reached unanimously or by a majority vote. They
were anxious to be informed of the substance of
any minority opinions and the names of those who
supported the minority. They have advocated open
Faculty Senate and faculty staff meetings; and, as
the means to achieve this goal, they have demanded
access to the minutes of those meetings or the right
to send their representatives to the meetings to
observe the entire decision-making process.

D. Rational reasoning:

The students have always argued that the
faculty has to explain the rational reason underlying
particular decisions, on the assumption that since
the university is a place where the rational judgment
governs everything, we must provide a logical
explanation for our decisions. They always ask:
“Why did you make this decisions?” It is rather
difficult for us to answer this question, because our
decisions are often reached in a complex way,
through the dynamics of the group decision-making
process; besides, we have to take into account such
irrational factors as personal feeling, custom, tradi-
tion, and power relations.

E. Participation in the decision-making process:

Criticism to the past procedure that only the
faculty staff participates in making decisions in the
university has led to the students’ demand for a
right of participation in the decision-making process,
on the grounds that they also are members of the
university. The students have pointed out several
forms of participation. (i) Creation of a council
where student representatives would be able not only
to express their views, but also to have a vote, as
an equal partner, when deciding important matters.
(ii) Establishment of the right of the student body
to negotiate with the faculty on relevant problems.
(iii) Granting of veto power to the student body
concerning decisions made by the faculty.

These are problems raised by the students in
our university in relation to the decision-making
process. A similar situation exists, I believe, in
other universities in Japan.

III. The University as a Decision-Making system:
A Comparative Study

A. Two models:

We can imagine a decision-making system in
which every one has the veto power over decisions.
This system could be called the “Unit Veto System.”
Another decision-making system could be one in
which a single person monopolizes decision-making
power. This system could be called the “Hier-
archical System.” These two systems represent the
two most extreme. The system which exists in the
real world can be placed somewhere in between.
For example, the institution of the military repre-
sents a system which is close to the “Hierarchical
System”, but does not represent the “Hierarchical
System” itself. The Government and Business are
less hierarchical than the military institution as a
decision-making system. As compared with these
institutions, the university system should perhaps be
placed closer to the “Unit Veto System.”

B. University model:

Having observed that the university is unable
to react rapidly to student disturbances and to take
effective steps to accommodate the different views
within the faculty, one cynical observer pointed out
that there were two hundred executive directors in
the university. It is true that it takes a great deal
of time to reach any important decision in the
university, simply because we have made it a rule
to build consensus among the faculty members, who
have their own individual views. We adopt a
majority rule in some cases, but generally, in case
one of the faculty sticks to his position in disregard
of the majority opinion, it can easily create difficulty
in reaching a decision.

C. Two forces operating in the opposite direction:

Taking into account that the university system
is inadequate for coping with the current situation,
the government decided to transform the university
system in such a fashion that decision-making power
would be concentrated in the hands of the president.

In other words, the government has intended to
move the university system in the direction of a
“Hierarchical System.” The University Bill is de-
signed to pursue this purpose.

On the other hand, within the university there
are forces operating in another direction, which are
pulling the university system closer to the Unit Veto
System. These forces can be deiected both among
the students and among the faculty.
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1V. From Closed System to Open System

As I have already mentioned, there is an
increasing demand among the students for opening
up the decision-making process. Although it might
be said that there is a general tendency to move
from a closed system to an open system, there are
several points to be considered before taking action.

If we are to adopt an open decision-making
system, there would be some good effects. For
example, the suspicions of the students toward
secrecy of the decision-making process would be
dissolved. And their desire for obtaining complete
and immediate information about the decision-
making process would be satisfied. Yet at the same
time, we have to consider certain negative effects
which the open system would create. The open
system would make it much difficult for the faculty
to accommodate conflicting views at meetings and
to reach a compromise. There is a danger that
the decision-making system itself might be dys-
functional, because individuals would tend to stick
to their own position. Meetings, as a result, would
become a sort of forum in which decisions would
be most difficult to reach.

V. Conclusion

VII. Other Activities

In addition to attending the seminars and
lectures held during scheduled sessions of the
Workshop, individual participants devoted several
afternoons and evenings in study and research of
the position papers submitted by individual institu-
tions and other material reflecting new developments
in their respective fields. A Library and a Common
Room, especially set up at the Benjamin Franklin
Center, were made available to the group .for this
purpose. Institutional teams and members of the
respective seminar panels met in small discussion
groups to gain further insight into the various
problems included on the Workshop agenda. Case
studies on the following subjects were keenly dis-
cussed by many of the delegates at three evening
meetings:

1. The Chinese University of Hong Kong
and the Association of Southeast Asian
Institutions of Higher Learning

2. Student Problems in Japan
3. Bangalore University, Yonsei University
and Silliman University

Participants took time out from their work
sessions to visit Chung Chi College, New Asia
College and United College, where they toured the

campuses and were entertained by performances
of the students. Visits were also made to the
University of Hong Kong and Hong Kong Television
Broadcasts Ltd. A tour of the New Territories, a
cruise around Hong Kong Island to enjoy the view
of the “Pearl of the Orient”, followed by dinner at
Aberdeen, highlighted the extra-curricular activities
of the Workshop delegates.

VIII. The Closing Ceremony

On August 30th, at the end of the 2 weeks of
discussions, seminars and lectures, the 6 seminar
leaders with Professor S.S. Hsueh as chairman,
presented reports on their respective subjects. No
definite conclusions were reached, rather suggestions
were put forth relating to the immediate problems
and priorities of the universities and colleges and
ideas advanced for programmes of action for im-
provement and innovation.

During the closing ceremony, the keynote
speaker, Mr. Tarlok Singh, brought to the attention
of Asian scholars and administrators the recom-
mendations contained in the reports of the seminars.
He also summed up the various aspects and topics
discussed during the Workshop:

1. Differing conditions and common problems

2.  Modernization and the role of the univer-
sity

3. Social and political background: opport-
unities and constraints

4. Undergraduate study: content and em-
phasis

Teachers: role and development
Students in the educational structure
Reform and innovation

® N o

Co-operation and interchange

Dr. Choh-Ming Li, Director of the Workshop,
delivered a closing statement following Mr. Tarlok
Singh’s speech.

Closing Statement by Dr. Choh-Ming Li

The workshop technique has been tested else-
where before. As far as Asia is concerned, this
is the first time that a workshop of such a scale
has been held. In this sense, it was an “innovation
and experimentation” in itself. The theme of the



Workshop was, as everybody knows, “A New Man
for a New Society”. In practice, it may well be:
“A New Man for a New Conference.”

The basic technique of the Workshop can be
summed up as follows. First, the keynote speaker
set the tone. Then the six seminars discussed the
problems related to their fields. The leaders of the
seminars steered the discussions to seek out the
problems and gradually unfolded the possible solu-
tions. In the first week, the leaders wisely refrained
from imposing their personalities on the seminars
and encouraged the delegates to air their personal
philosophical views on the subject. This might have
caused some anxiety, as the focus of attention could
not be found at once. It was, nevertheless,
necessary for the general participation of the
delegates to speak their own mind. But before
long, the seminars began to settle down and issues
began to emerge that cried out for solutions. Each
institutional team got together by themselves and
raised problems and proposed solutions for imple-
mentation.  After the regular seminars, small groups
held informal presentations in the afternoons or
evenings, which helped the seminars to reach
successful conclusions.

To use a musical metaphor, the keynote speech
was the theme, the seminars were variations on the
theme, some being a little harsh while some being
melodious, and the lectures served as harmony.
The three lectures reached across the lines of the
seminars and tried to embrace and unite them. At
first, there was a little hesitation, groping and
reaching for the hand. Then came the adjusting,
tuning and warming up. Finally, the Workshop
turned out to be a nicely synchronized and or-
chestrated effort, as was so well demonstrated in
this morning’s reports by the six seminar leaders.

An evaluation of the complete results of the
Workshop is difficult to formulate at the present
moment. The programmes of action, as so aptly
presented by our keynote speaker in his brilliant
summing-up, are not expected to be implemented
by every institution. The solutions may vary,
depending on the size, nature and the faculty number
of the individual institution concerned. Whether it
is private, state, national or denominational has a lot
of bearing on the outcome of future implementation.
The programmes of action, however, are expected
to be taken seriously. Even then, if a few ideas
out of many can be carried out and put into effect,
everyone of us will be justified to feel rewarded.
Such an evaluation can only be made one or two
years from now. For the present, we must confine
ourselves to the question: what have we achieved?
As an innovation, the Workshop is no longer new,
since its technique has now been tested and found

to be practicable. As an experiment, it is, at least,
partially successful. For one thing, there is the
tremendous enrichment of personal experience. For
another, the very fact that for the first time in Asia
more than twenty colleges and universities got
together for two weeks is an event, the impact of
which cannot but be felt directly and 1nd1rectly
throughout the region. That the mass communica-
tions media of Hong Kong, which is a very practical-
minded city, have devoted full and intensive coverage
of the Workshop indicates the force of the impact.

This leads us to consider the future prospects
of the Workshop. This kind of technique is being
watched not only by Hong Kong and other parts
of Asia, but also by other regions. It will be
studied carefully as a pilot case. It is hoped that
the proceedings of the Workshop will be collected
and published as a record as well as an example.
The future of the Workshop, in the final analysis,
depends on our follow-up more than anything else.
We must find out to what extent the programmes
of action will be implemented and why and how.
We must also find out how much of the solutions
to the problems can be applied. This, again,
depends on how hard we work in the next two
years. The day a student graduates from a college
or a university and receives his diploma is called
the commencement day. In the same sense, the
Workshop does not conclude today, it merely
commences.

As Director of the Workshop, I would like to
express my deep appreciation for the conscientious
efforts and invaluable contribution made by the
keynote speaker, Mr. Tarlok Singh, the three
lecturers and the six seminar leaders. Together,
they went out of their way to make the Workshop
really hum. Speaking more personally, I may add
that Mr. Singh’s wise counsel and hard work have
been a tremendous inspiration to all of us. A note
of profound gratitude must be expressed to those
whose bold vision has led them to finance this
project and who therefore are really the ones that
made this Asian Workshop possible. Thanks are
due to my colleagues at The Chinese University who
have rendered their service and help to the Workshop
in addition to their routine load of work. The
students’ help has also been eminently satisfactory.

Finally, may I be allowed to say a few words
as host of the Workshop. “The role of the host”
is not an easy one. No matter how hard we worked
and how carefully we checked, there must have been
some details which have been overlooked. But
then we could always count on your good will and
cooperation. “The role of the participant” is much
more difficult and strenuous. Each of you had to
exercise patience and forbearance because of the
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inconvenience and the inadequacy of facilities. Each
of you had to display a rare wisdom not to accom-
plish anything dramatic during the Workshop. For
all this, we are extremely grateful. ~Since the Work-
shop is yours, any success achieved during the
Workshop is also yours. A Chinese poet once said:
“Sorrow at parting often overwhelms one’s soul.”
The sorrowful feeling at parting is sweetened by the
assured knowledge that next time when we meet,
something positive will have been achieved, because
as agents of change, we have only one direction to
go, that is, change for the better.

IX. The New Beginning

Many participants took the opportunity at the
conclusion of Dr. Li’s remarks to express their
satisfaction with and to enumerate the benefits they

derived from attendance at the Workshop. They
described the Workshop as a unique experience
which had given them personal inspiration as well
as a clearer insight into their various problems.
There was general agreement that the combination of
formal talks and informal discussions had produced
fruitful results and promoted mutual understanding
which would have been difficult to achieve otherwise.
The consensus was that similar Workshops should be
continued, preferably once every two years.

Now that a clearer insight has been gained into
the problems of higher education in Asia, it remains
for the individual institutions to initiate programmes
of action designed to resolve existing difficulties.
As agents of change, it is incumbent upon the
universities and colleges in Asia to devise means of
overcoming present obstacles and to strive for a
“New Beginning”. The success of the Workshop
will depend in large measure upon the aggressiveness
with which approved programmes are implemented.
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